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Palavras-chave

In this paper, we analyze the faculty training in Brazilian Accounting doctoral
programs, focusing on the curricular components' analysis of teaching and research
courses. We gathered the data through the Sucupira platform, using the following
information from the 2019 CAPES collection, considering the 15 doctoral courses
in Accounting that exist in the country: doctoral course objectives; research lines;
research projects; disciplines (training for teaching); disciplines (training for
research); and teaching internships. Regarding teaching training, the current scenario
is preoccupying because it presents few changes concerning previous studies. Our
findings point to few initiatives for initial pedagogical training, forcing faculties to
take responsibility for their own pedagogical development. As for research training,
the results indicate training based on methodological and quantitative methods
courses, demonstrating a mainstream-focused training. Based on these results, we
hope to contribute to the reflection on faculty (re)training in Brazilian Accounting
doctoral programs at a time of expansion and consolidation.
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No presente trabalho problematizamos a formagdo docente em Contabilidade no
Brasil, por meio da andlise dos componentes curriculares voltados para o ensino e
pesquisa dos cursos de doutorado da darea de Ciéncias Contabeis. A coleta de dados
foi realizada na plataforma Sucupira, considerando as seguintes informagoes da
coleta CAPES de 2019 dos 15 cursos de doutorado existentes no pais: objetivos do
doutorado; linhas de pesquisa; projetos de pesquisa; disciplinas (formagdo para o
ensino); disciplinas (formagdo para a pesquisa); e estdgio docéncia. No tocante a
formacgdo voltada para o ensino, o cendrio atual é preocupante, pois apresenta poucas
mudangas em relagdo aos estudos anteriores, demonstrando poucas iniciativas para
a formagdo pedagogica inicial, fazendo com que os docentes se autorresponsabilizem
por seu desenvolvimento didatico-pedagogico. Acerca da formagdo para a pesquisa,
os resultados indicam uma formagdo pautada por disciplinas de cardter metodologico
e métodos quantitativos, demonstrando uma formagdo voltada para o mainstream. 4
partir desses resultados, esperamos contribuir para a reflexdo sobre a (re)formagao
docente nos programas de doutorado em Contabilidade no Brasil, em um momento
de expansdo e consolidagdo da darea.
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The results show a concerning scenario about faculty training in Accounting that has
direct and indirect consequences on teaching and research quality in the field. Our
reflections can guide training actions in doctoral courses in Accounting and support
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The one who forms forms oneself and reforms through forming
and those who are formed form by being formed
Paulo Freire

1 INTRODUCTION

Graduate programs are seen as the main locus for formal learning, both for teaching and research. In this
scenario, such programs play an important role in providing professional teacher development and socialization,
as well as the initial training of researchers and teachers (Austin, 2002; Andere & Araujo, 2008; Lima et al., 2017;
Wille, 2017; 2018).

From a legal standpoint, in the scope of higher education, Law 9.394 of 1996, which instates the guidelines
and bases of brazilian education, establishes that “preparation for the exercise of higher education will take place
at the postgraduate level” degree, primarily in master's and doctoral programs. This indication reinforces the
importance of graduate programs in Accounting as spaces that provide teacher training. In this sense, programs
need to provide training opportunities for teaching in a systematic and intentional way (Nganga et al., 2016; Farias
et al., 2020).

The expansion of stricto sensu postgraduate courses in Accounting Sciences in Brazil is remarkable.
Data from the Coordination for the Improvement of Higher Education Personnel (CAPES) indicate that, of the 29
Graduate Programs in the Accounting Sciences (PPGCCs) area, 26 programs were created after 1998 (CAPES,
2021).

In this context, research shows a greater focus of PPGCCs on scientific production and the lack of spaces
and opportunities for pedagogical training (Comunelo et al., 2012; Laffin & Gomes, 2014; Nganga et al. 2016;
Onohara, 2018; Silva et al., 2018). One of the possible explanations for this focus is the tendency of CAPES to
evaluate programs mainly by their level of scientific publishing (Kuenzer & Moraes, 2005; Patrus et al., 2018). In
other words, the programs adapt to the evaluation requirements, which become guidelines for the adopted actions
and strategies.

Thus, if there is a discussion about the lack of content related to teacher training within the scope
of master's and doctoral courses in the area, some evidence show that these may not be contributing fully to
researchers' training (Nganga, 2019). The fact that programs focus on scientific production may be related to the
number of publishing and not necessarily to the quality of development, process and contribution of research
projects (Gendron, 2005; 2015).

That is, quantity indicators' achievements may be occurring at the expense of quality, incurring a possible
stagnation in the area (Moser, 2012; Rebele & Pierre, 2015; Lima et al., 2020), in addition to the decrease in
the innovative character of the themes and research approaches (Gendron, 2008), as well as a departure from
accounting practice (Hopwood, 2007). From this context, the general objective of the study is to problematize
teaching formation in Accounting in Brazil, through the analysis of the curricular components aimed at teaching
and research of doctoral courses in the Accounting Sciences area.

Reflecting on how the training process for research in Accounting takes place in the programs is essential,
considering its impact on the consolidation of the field, as well as the need to think and build research that, in fact,
contribute critically and reflectively to the area, institutions and society in general. In discussions concerning teacher
training in Accounting, an important and possible point of analysis in the face of this work is that understanding the
training process related to teaching in Accounting brings the possibility of analyzing and understanding those who
are the main agents in the training of accounting professionals within the scope of higher education.

In this context, such an analysis is relevant due to the observed multiplier effect, since stricto sensu
graduate courses in Accounting Sciences have the potential to contribute to the training of trainers, that is,
professors who are probably acting or will act in the training process of undergraduate students in Accounting
Sciences and, therefore, in the training of professionals and Brazil's future professors in the area.

As contributions, we hope that this article enables advancing the discussion on teacher training in
Accounting Sciences by discussing the curricular components both for didactic and pedagogical training, as well
as for research, since national literature focus mostly on didactic and pedagogical training. For the practice, our
reflections can guide training actions in doctoral courses in Accounting, inform curricular changes in such courses,
in addition to supporting actions by regulatory bodies and associations representing graduate programs.

As contributions, we hope that this article can advance the discussion on teacher training in Accounting
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Sciences by discussing the curricular components both for didactic and pedagogical training, as well as for
research, since in the national literature the focus is mostly on didactic training. and pedagogical. For practice, our
reflections can guide training actions in doctoral courses in Accounting, inform curricular changes in such courses,
in addition to supporting actions by regulatory bodies and associations representing graduate programs.

2 PREVIOUS STUDIES - TEACHING TRAINING IN ACCOUNTING IN BRAZIL

In 1965, the Federal Council of Education (CFE) issued the Sucupira Appraisal (Appraisal n. 977/65)
with the aim of establishing definitions related to the concept, levels and purpose of graduate studies. The first
two objectives indicated by the Appraisal (CFE, 1965, p. 165) should be highlighted, as they indicate that the
postgraduate sector will act in the formation of “[...] competent professorship that can meet the quantitative
expansion of our higher education, guaranteeing, at the same time, the elevation of the current levels of quality; 2)
to stimulate the development of scientific research through adequate preparation of researchers”.

From a practical point of view, previous studies demonstrate a scenario contrary to what the first objective
of the Sucupira Appraisal points to regarding pedagogical training. Laffin and Gomes (2014) concluded that there
is no organic proposal for the pedagogical training of teachers in PPGCCs, even though such training is pointed
out in their objectives. Nganga et al. (2016) showed, through documentary research, the existence of a timid offer
of subjects related to training for teaching in the analyzed programs.

If the PPGCCs are intended to be spaces that contribute to the teacher training of their students - as the
Sucupira Appraisal and the work of Laffin and Gomes (2016) show -, in theory, they should contribute to the
training of teachers and researchers that minimally reflect the educational process, the epistemology of knowledge,
the process of building scientific knowledge, considering its limits, methods and multiple possibilities (Comunelo
et al., 2012; Patrus & Lima, 2014).

Farias and Araujo's study (2016) proceeded with the analysis of the perception of teachers in the Accounting
area in relation to training spaces for teaching. In view of the research findings, pedagogical preparation may be
restricted to the efforts of teachers in the area (Farias & Araujo, 2016), a scenario reinforced by the information
presented in Table 2.

The research by Onohara (2018), attempting to update the study by Nganga et al. (2016), through the
verification of possible changes in the pedagogical components offered by Brazilian PPGCCs, identified that,
even with the expansion that occurred in the scope of postgraduate courses in Accounting in the country since that
research was carried out - from 18 to 29 programs — few changes have been made in relation to the offer of subjects
related to training in the pedagogical area: there are still subjects of higher education methodology, mostly elective,
with different workloads.

In the context of Wille's research (2018), the author concluded that the teaching internship has as one of
its main purposes the approximation between professors and undergraduate students, through the performance of
intern graduate students, since undergraduate students indicated that they feel closer to the interns to ask questions
and share concerns. According to the author, it is essential that graduate students participate in the entire subject
process, from initial planning to the final evaluation of it, and that graduate students receive feedback and share
experiences with supervising professors (Wille, 2018).

In this way, we observed that the existing literature in Accounting Sciences presents several indications of
the lack of intentional and systematized pedagogical training offered by PPGCCs. At the same time, we noted that
the research focuses on the discussion of teacher training, exclusively aiming at training for teaching without taking
into account training for research. In the present study, research and teaching are considered to be complementary
practices in education (Freire, 2012).

3 METHODOLOGICAL ASPECTS

To achieve the proposed research objective, we carried out a qualitative research with a documentary
character. Thus, data were collected about the curricular components of the doctoral courses in Accounting. Data
collection was carried out in February 2021, obtained from Sucupira platform. The following information was
obtained from the CAPES collection for the year 2019: doctoral objectives; research lines; research project;
subjects (training for teaching); subjects (training for research - teaching internship).

Currently, the Accounting Sciences subarea, an integral part of the Administration, Accounting and
Tourism area, includes 29 postgraduate programs, with 15 programs offering academic doctoral and master's
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courses and 14 programs offering academic master's courses only (CAPES, 2019a).

The analysis includes the doctoral courses in Accounting Sciences; focus of the present study. This choice
is justified, considering that, in general, the objective of the master's degree focuses on training for teaching, and
the doctorate focuses on training for research (Andere & Araujo, 2008). For data analysis, we collected curriculum
components aimed at didactic-pedagogical training and research. To this end, the academic structures of the
programs were analyzed regarding the lines of research, the objectives proposed by them, as well as all the subjects
offered.

4 OVERVIEW OF DOCTORAL COURSES IN ACCOUNTING SCIENCES IN BRAZIL

Table 1 presents the graduate programs that offer an academic doctorate in Accounting Sciences in Brazil.

Table 1 - Academic doctoral courses in the Accounting area in Brazil

N. Institution Course Region

| Capixaba Institut.e for Research in Accounting, Economics Administratiop and Accounting Southeast

and Finance Foundation —- FUCAPE Sciences

2 Regional University of Blumenau — FURB ACCOZI:;:;% iifrfggis and South

3 Federal University of Cearda — UFC Administration and Controllership Northeast
4 Federal University of Espirito Santo — UFES Accounting Sciences Southeast
5 Federal University of Minas Gerais — UFMG Controllership and Accounting Southeast
6 Federal University of Paraiba — UFPB Accounting Sciences Northeast
7 Federal University of Pernambuco — UFPE Accounting Sciences Northeast
8 Federal University of Parana — UFPR Accounting South

9 Federal University of Rio de Janeiro — UFRJ Accounting Sciences Southeast
10 Federal University of Santa Catarina — UFSC Accounting South
11 Federal University of Uberlandia — UFU Accounting Sciences Southeast
12 University of Brasilia — UnB Accounting Sciences Center-West
13 University of Vale do Rio dos Sinos — UNISINOS Accounting Sciences South
14 University of Sdo Paulo — USP Controllership and Accounting Southeast
15 University of Sao Paulo — Ribeirdo — USP/RP Controllership and Accounting Southeast

Source: CAPES (2021).

The information in Table 1 allows us to verify that: there is still a strong concentration of courses in the
south and southeast regions; there was a growing offer of programs in the northeast region, as a result of the effort
to create the multi-institutional program; a lack in other regions, with only one course in the center-west region
and none in the north region.

We emphasize here the importance of the postgraduate program in controllership and accounting at the
University of Sdo Paulo for the Accounting area in Brazil, considering that it was the first program to offer master's
and doctoral courses in the area; the doctoral course beginning in 1978. It was only after 30 years that the second
doctoral course in the field of Accounting was funded in the Brazil. This situation results in an influential position
of this program in Accounting research carried out in the country, from the emergence of postgraduate studies in
Accounting Sciences to the present day (Martins, 2012).

From the analysis of the objectives proposed by the 15 doctoral programs in the area of Accounting
Sciences, we observed that, excepting UnB and UFSC programs, all other programs have as objectives the training
for teaching and research.

This discussion enables to reflect on teacher training in Accounting and the need for it to be properly
thought through by PPGCCs, considering training for teaching and training for research. As previously stated,
doctoral courses in Accounting Sciences, in general, elicit in their objectives the training of teachers, which implies
a commitment made by these courses in the development of such training.
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Thus, we understand that it is important to discuss the characteristics and assumptions that circumscribe
training for teaching and research, bringing this discussion to the context of stricto sensu graduate studies and also
to the area of Accounting Sciences. Following the analysis, the lines of research are shown in Table 2.

Table 2 - Lines of research - PPGCCs
Institution Lines of research

Accounting and Strategic Management

FUCAPE . .

Finance and Company Evaluation
Financial Accounting

FURB Management Accounting
Competitiveness Strategy

UFC Organizations, Strategy and Sustainability

Accounting, Controlling and Finance
Accounting and Finance

UFES . o
Controllership and Organizations
Financial Accounting

UFMG . .
Controlling and Finance
Accounting Information for External Users

UFPB Accounting Information for Internal Users
Accounting Information for the Public Sector

UFPE Accounting Information for External Users
Accounting Information for Internal Users
Accounting and Management Control

UFPR

Financial Accounting and Finances
UFRJ Accounting and Society
Financial Accounting and Accounting Research

UFSC
Management Control and Performance Assessment
Financial Accounting
UFU .
Controllership
Accounting and Financial Market
UnB

Impacts of Accounting on the Public Sector, Organizations and Society

Corporate Finance
UNISINOS Accounting and Finance
Management Control

Accounting for External Users
Financial, Credit and Capital Markets

USP
Controllership and Management Accounting
Education and Research in Accounting
Financial Accounting and Finances
USP/RP

Institutions and Efficiency of Organizations

Source: CAPES (2021).

In general, we observe that, of the 15 doctoral courses existing in the area, only USP has a specific line of
research on education and research in Accounting. UFSC, UnB and USP/RP programs, despite not having a specific
line related to education and research, enable possibilities for research in these themes through interdisciplinary
research lines.

The possibility of researching education - mainly on the pedagogical practice itself - brings the possibility
of developing a teacher-researcher who reflects the practice and in practice as defended by Slomski and Martins
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(2008). For the authors, “being a teacher-researcher is, therefore, having an attitude of being in the profession as
an intellectual who critically questions and questions himself” (p. 18).

Regarding the training scenario for teaching that exists in the stricto sensu Brazilian postgraduate course,
Almeida (2012) advocates that it is restricted to the subject of higher education methodology and the teaching
internship. Thus, to analyze this scenario in the area of Accounting Sciences, Table 3 presents information related
to subjects with didactic-pedagogical content.

Table 3 - Subjects linked to teacher training

Institutions  Subjects M:lr; (i?it‘?éy/ Courseload s];?t:?elc(g
FUCAPE - - - 36
FURB Teaching Methodology in Accounting Elective 45 39
UFC - - - 41
UFES Higher Education Methodology Applied to Accounting Elective 60 61
UFMG Teaching Methodology Elective 30 31
UFPB Higher Education Methodology Elective 60 57
UFPE - - - 42
UFPR Teaching Methodology in Accounting and Finance Elective 45 30
UFRJ Higher Education Methodology Elective 60 32
UFSC Higher Education Methodology Elective 60 43
UFU Accounting Teaching Methodology Elective 60 36
Special Topics in Education and Technology Elective 30
UnB Accounting Education and Research Elective 45 72
UNISINOS  Higher Education Methodology Elective 45 37
USP Gender in Higher Education Elective 30 7
Accounting Teaching Methodology Elective 120
Didactics of Accounting Education Elective 120
USP/RP Pedagogical Preparation for Teaching in Higher Education Elective 60 39
Online Collaborative Learning Elective 120
Total subjects offered 669

Source: CAPES (2021).

The information on the subjects related to teacher training indicates a worrying picture: 11 of the 15
doctoral courses offer subjects (16 subjects) on this theme, all elective, with a courseload ranging from 30 to 120
hours, with only four of these subjects focusing on something other than teaching methodology.

The 16 subjects represent about 2.4% of the total, totaling 669 subjects. We identified that FUCAPE,
UFC, and UNISINOS programs do not offer any subjects related to preparation or training for teaching. From this
perspective, there is agreement with what was exposed by Laffin and Gomes (2016):

1t is worth emphasizing that the subject of methodology in higher education as an optional
alternative, with a courseload of 60 hours, does not constitute pedagogical training, but an
approximation to the issues of the professor's work. In this context, it is assumed as another
subject on the list of electives, one of free choice of the student, and stripped of articulation
with a training project for teaching being, thus, tangentially characterized as training rhetoric
(Laffin & Gomes, 2016, p. 4).

Although the existing literature makes it possible to verify the importance of pedagogical qualification
in the process of teacher training, such training is non-existent in master's and doctoral courses in the area of
Accounting Sciences in Brazil, given that it comes down to a single elective subject and, in some programs, there
is no subjects being offered at all within the theme on display.

This training scenario for teaching may indicate that the university professor does not have training
focused on the teaching and learning processes, which encompasses elements such as planning, class organization,
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evaluation, methodology and didactic strategies, interaction between professors and students, and for which they
are responsible from the moment they enter the academic career (Almeida, 2012). It is worth mentioning that the
context of the pandemic showed the importance of this training, considering the challenges of adapting face-to-
face classes for emergency remote teaching in order to ensure the continuity of activities.

Another possible training action is training in practice, through internship or assisting to teaching. CAPES
(2010), through Ordinance MEC/CAPES n° 76/2010, established the teaching internship, defining it as “an integral
part of the training of graduate students, aiming at the preparation for teaching, and the qualification of the teaching
of University graduate". According to data made available by the Sucupira platform, the 15 doctoral programs in
the area offer teaching internships, with a workload varying between 30 and 60 hours. UFMG, UFPB and USP
programs develop the internship as a mandatory element, FUCAPE, FURB and UFSC programs indicate that it is
mandatory for scholarship students only. The remainder courses offer the teaching internship to their students as
an elective element.

Regarding the teaching internship, research by Onohara (2018) concluded that, although there is an
indication from CAPES that internships should be mandatory for scholarship holders, 38% of PPGCCs offer the
activity on a mandatory basis for scholarship holders and elective to other postgraduate students. That is, they only
comply with the obligation defined by CAPES.

Despite being an important action that contributes to teacher training, there is no guidance from CAPES
on how the teaching internship should be developed. For Nganga et al. (2016), such a situation can lead to
subjectivities in the understanding of the way in which the programs propose the teaching internship to students.

The mandatory teaching internship without the obligation of theoretical pedagogical training through the
subjects indicates the reproduction of the trial and error model that permeates teaching in Accounting - especially
in the beginning of the career, as shown by Lima et al. (2015). In addition, it urges to question the formative role
of the internship without the proper theoretical basis to begin teaching, since from the current scenario there is an
overvaluation of practice to the detriment of theoretical knowledge that enables a reflective practice (Joaquim et
al., 2013).

We believe that Wille's (2018) research exposes the potential not yet explored of the teaching internship in
the context of Brazilian PPGCCs, and it can be a fundamental strategic action in the preparation of graduate students
for teaching, especially if we consider the few spaces that exist in the area of Accounting for such preparation. In
this sense, the initiatives presented by Schnader et al. (2016) and Callahan et al. (2016) can be considered examples
in the search for pedagogical preparation strategies in the context of teaching in Accounting Sciences in Brazil.

Although pedagogical training for teaching within the programs is basically taking place through the
aforementioned subject and also through the teaching internship, it is important to recognize the importance of these
actions for preparation, even if they are apparently insufficient if we consider the complexities and specificities
of the teaching profession. In this sense, Silva, Ferreira, Leal and Miranda (2018) investigated the contribution of
the teaching methodology subject to teacher training in the context of Accounting from the experience of students
who took this subject, concluding that the subject contributed to the teacher training of students, who were not yet
working as teachers, as well as continuing education for those who were already working in teaching, promoting
reflections and self-assessment in this latter group.

The presented scenario is problematic and points to the neglect of PPGCCs in relation to training for
the teaching of their student body, since, in some cases, not even the minimum expected from them, that is, the
subjects of teaching methodology and internship teaching is offered. Regarding training for research, we analyzed
the curricular components made available by the PPGCCs through the offer of subjects related to the development
of scientific knowledge, as indicated in Table 4.

Table 4 - Subjects linked to research training

RE RM QTM QLM RS 0 Total
FUCAPE - 1 4 - 2 - 7
FURB 1 1 2 - 2 - 6
UFC 1 1 3 2 2 - 9
UFES 1 1 5 6 3 17
UFMG 1 1 6 - 1 - 9
UFPB 1 1 4 2 2 - 10
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Table 4 - Subjects linked to research training

RE RM QTM QLM RS 0 Total
UFPE 1 1 4 1 2 1 10
UFPR 1 1 2 1 1 4 10
UFRJ 1 1 2 1 1 1
UFSC - 1 3 - 2 2
UFU 1 1 2 - 2 -
UNB - 2 4 1 2 1 10
UNISINOS - 2 5 1 2 - 10
USP 1 2 7 1 9 25
USP/RP 1 1 2 1 2 9
Total 11 18 55 12 38 19 153
Total (%) 7.19 11.76 35.95 7.84 24.84 12.42 100.00

Note: RE - Research epistemology; RM - Research methodology; QTM - Quantitative methods; QLM - Qualitative methods; RS - Research
seminars; O - Others.
Source: CAPES (2019).

We can verify an extensive offer of subjects related to research methods, particularly those with quantitative
approaches, as well as advances in initiatives that refer to the epistemology components of research and qualitative
approaches. We emphasize that no subject on critical and interpretivist research was identified in the carried-out
analysis''. In addition, one of the programs offers a subject of publishing scientific papers, two programs offer
subjects of scientific research practice, and a fourth program offers a subject of research productivity tools. These
subjects denote a focus on academic publishing.

The scenario may indicate an approximation of the doctoral model in Brazil, similar to that in force in the
United States: positivist-functionalist model, based on mathematical methods and models, an average of two years
to carry out subjects focused on research, research methodologies and theoretical bases within the mainstream
(Fox, 2018; Raineri, 2015). The influence of the US model on Brazilian accounting education has been remarkable
ever since the translation and adoption of the book “Introductory Accounting” as one of the main books for
teaching introductory accounting (Mendonga Neto et al., 2008; Mendes et al., 2021).

In the case of doctoral courses here in Brazil, the information made available on the Sucupira platform
about the 15 existing courses in Accounting indicates that 11 courses offered the subject research epistemology,
and eight of them were offered as mandatory.

Thus, it is assumed that teachers, when starting their teaching careers with the commitment to collaborate
with the training of future accounting professionals, as well as with the development of research committed to
the area, do not have the desired minimum for their professional qualification as academics, and will teach with
training deficiencies or will autonomously and individually seek actions that contribute to this qualification.

Due to the fact that, based on the evidence presented, adequate training has not been offered, it is difficult
to assess the impacts of its provision for these teachers in training. And, besides these teaching apprentices, this
insufficient qualification has an effect on the professional preparation of graduates in the area.

In the case of research, the reflection to be made is about the training of trainers. It is these doctors and
masters who will guide research projects at all levels, from scientific initiation to doctorate. Therefore, these men
and women are the ones who will be responsible for training future researchers in the area, for the inauguration and
consolidation of new themes and lines of research, for the constitution of new programs and for the international
insertion of the area. Thus, a restricted or incomplete training causes this deficiency to be reflected in the training
of future generations of researchers. Thus, as a community, we must reflect on the responsibility and consequences
of designing and implementing master's and doctoral curricula that do not adequately represent the diversity and
possibilities of accounting research.

There is evidence of advances around greater diversity in research: 12 subjects related to qualitative
methods are offered by 10 programs. But this, in contrast to 55 subjects related to quantitative methods, offered

1 The subject critical and interpretive theory in Accounting was offered for the first time at PPGCC-FEAUSP, by pro-
fessor David Carter, in 2011. It was offered annually until 2016, with a courseload of 120 hours, being one of the rea-
sons for the constitution of a community of alternative, interpretive and critical accounting research in Brazil.
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by all programs. In addition, all programs offer the research methodology subject, totaling 18 subjects, with 3
programs offering more than one subject. Regarding the total number of subjects offered in the 15 programs,
subjects related to research training account for around 22%.

Such results are in line with the reflections made by Raineri (2013), who sought to analyze socialization
processes and discourses in the context of a doctoral program in Accounting in the United States. The author
describes the actions and discourses issued within the program, which demonstrate the focus on academic
publishing, the high valuation of quantitative methods and superficial research, and also highlights the disincentive
to carry out innovative and qualitative research (Raineri, 2013).

Based on these results, the present study contributes to the reflection on teacher training in doctoral
accounting programs in Brazil, at a time when the area is consolidating and expanding strongly.

Thus, after an initial period of constitution from 1970 onwards, followed by a period of strong expansion
from 1998 onwards, a moment comes when this critical reflection is necessary for the area to consolidate and
position itself internationally as an active, diverse and contributory research community. It is up to the generations
that worked on this constitution and expansion to make this reflection and the necessary changes, which seem to
us to be already underway, so that future generations inherit an area with more diversity and greater possibilities
than the one that preceded them.

5 FINAL CONSIDERATIONS

The present work aimed to problematize the teaching formation in Accounting in Brazil, through the
analysis of the curricular components aimed at teaching and research of doctoral courses in the area of Accounting
Sciences. The importance of understanding how doctoral courses organize their curriculum lies in the role played
by doctors trained/graduated in these programs.

Regarding the results found with regard to training aimed at teaching, the current scenario is worrying
because it presents few changes in relation to previous studies such as the one by Nganga et al. (2016). This result
indicates a possible institutionalization of pedagogical training as the professor's own responsibility throughout the
career and ignores possibilities related to the initial training of this teacher. Among the possibilities to change this
scenario, the possibility of a pedagogical mentoring program stands out, as highlighted by Schnader et al. (2016)
in research carried out in a doctoral course in Accounting in the United States. According to the authors, the action
consisted of observing classes in one semester and acting in the classroom with the supervision of a professor in
the second semester, and the evidence indicated that the doctoral students felt better prepared for the beginning of
their teaching careers.

Callahan et al. (2016) proposed a teaching practice activity for doctoral students to develop and practice
pedagogical skills to be minimally prepared to start their teaching career. The activity was carried out over 2
semesters: in the first semester, through theoretical seminars on pedagogy, class observation and teaching practice
by conducting a class observed and evaluated by mentor teachers, who were the teachers evaluated as excellent;
in the second semester, with the continuity of the seminars, the conduction of a subject, under the supervision of
the mentor professors, and the evaluation and self-reflection based on the feedback received from undergraduate
students and supervising professors. Both works demonstrate the importance of combining theory and practice in
the training of future teachers.

The results of the present study indicate that training for research is guided by subjects of a methodological
nature focused on quantitative methods, demonstrating a training focused on the mainstream. It should also be
noted that, in less than half of the doctoral courses, the subject of epistemology is offered as a compulsory subject,
pointing to a possible uncritical training focused solely on research, since it is in this subject that we reflect on
the construction of knowledge. In this sense, Haynes (2008) highlights that “as researchers, we must continually
confront questions about the nature and assumptions of the knowledge we are producing, for whom we are
producing it and why we are producing it” (p. 543), reinforcing the importance of reflecting on research rather
than succumbing to the pressures of productivism to publish uncritically.

For future research, we suggested conducting interviews with graduates of doctoral programs to understand
their training processes in a procedural way. It is also important to understand the spatial arrangement of PPGCCs
in Brazil, reflecting on the possible incentives of the federal government through public policies at a given time
for the higher education institutions, as well as studies on their organizational identities and social impact in the
region in which they operate.
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